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Abstract 
Agenda 21 recognizes education in all its forms (including public awareness and training) as an essential means for achieving 
progress towards sustainable development which will foster the implementation of all chapters of the Agenda. Education is no 
longer seen as an end in itself but rather as a key instrument for bringing about the changes in knowledge, values, behavior and 
lifestyles required to achieve sustainability. What all countries in the E.U. share, however, is a common international context of 
rapidly changing globalised economies, communications and human cultural perspectives, where knowledge is a key resource, 
and where the need for skilled workforces and active citizens is making increasing demands on education at all levels. 
Primarily, lifelong learning is expected to deliver competence development and labor market-related qualifications within and 
outside enterprises as part of human resource development to sustain economic growth. It is also expected to contribute to the 
maintenance of democratic values and institutions, and to societal and personal development, as well as reducing development 
gaps between rural and urban areas. Adopting a lifelong learning approach has important implications for national policy-making. 
Public policy has to create the frameworks  legislative, governance, financial, institutional, learning, informational, qualifications 
and regulatory  to motivate adults to engage in structured learning. In addition, this requires collateral policies in related areas 
such as employment, welfare, rural development and poverty reduction and monitoring and evaluation of policy impact across 
many ministries and agencies in order to reduce development gaps between rural and urban areas. 
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1. Introduction 
Education and training are crucial to economic and social change. The flexibility and security needed to achieve 
more and better jobs depend on ensuring that all citizens acquire key competences and update their skills throughout 
their lives2. Lifelong learning supports creativity and innovation and enables full economic and social participation. 
That is why the Council set ambitious objectives in the Education and Training 2010 Work Programme. In turn, 
these support the achievement of the Lisbon guidelines for jobs and growth. These objectives can only be achieved 
by sustained long term effort. Inevitably, progress will be uneven. So, a Programme for Lifelong Learning for 
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Farmers Programme could help rural communities find appropriate technology-based open and distance education to 
improve their livelihoods and reduce gaps between rural and urban areas. Such a vision is a response to a critical 
need: the wealth of information resulting from agricultural research and development often fails to travel the last 
mile to the villages of the developing world where it is most needed. While governments face challenges in funding 
adequate agricultural extension, globalization is creating increasing competition for poor rural farmers (Zarb, M.P, 
2006).  
2. Educational institutions in rural areas  
2.1. The educational role of rural schools 
Considering that the role of formal education is to generate and transmit knowledge, to help the pupils in 
socialization and to prepare them for their future entrance in the socio-economic life, an evaluation of the above-
mentioned features of rural schools may imply that these schools have disadvantages in some contexts, but are 
competent as far as other roles are concerned. 
With respect to socialization, the small size of the rural school and the school community facilitates the generation 
of a friendly, small-scale environment that helps pupils develop good relationships among themselves. In addition, 
the co-existence in the same classroom of pupils of different age and grade makes easier for pupils to adjust to a 
diversified social environment (Tsolakidis C, 2006). 
Finally, socialization of the school community members is facilitated due to the strong bonds between the school 
and the local community, attributed to the fact that the school in a rural area is one of the very few institutions that 
exist hence it  
 future economic and social life, the 
rural school, if properly upgraded, can provide such a preparation. This is so, not only because education in any 
school environment upgrades the quality of human capital, but also because rural school acts as a lever of social, 
cultural and economic development, as seen below. 
2.2. Rural schools and economic growth 
Rural schools can provide a wide range of benefits not only for the enrolled students, but also for the local 
community if the interaction between the school and the local society is strengthened. This interaction, closer in rural 
areas than in other areas, can be achieved in many ways, such as: involvement of rural schools in training programs 
for the local population; introduction of new technologies into the area and undertaking of initiatives that help in the 
; cooperation with local community in educational projects that aim to 
promote local cultural production, local art, entrepreneurship and active citizenship; promotion and dispersion of new 
ideas beyond stereotypes, concerning multicultural societies, environment, gender equality etc.; participation in 
cultural activities. 
This type of interaction is not something new for schools in general and for rural schools specifically. Thus, it is 
often the case that multi-grade teachers organize training seminars for adults, theatrical plays with the contribution 
and participation of locals, sports activities etc, in an attempt to offer education and culture to the local society. 
Teaching ICT skills and participation in educational projects concerning environment and culture are common 
examples of these practices. Furthermore, schools could act as institutions for the dispersion of new ideas concerning 
sustainability or multicultural issues.  
2.3. Need for a new approach to multi-grade schools 
There are significant advantages that act as motives for investigating rural and multi-grade schools as viable and 
realistic pedagogic solution in education as well as an influential institution in rural areas. This approach calls for the 
national government to have a policy for developing the rural areas as a whole, going beyond the economic 
specialization, and to systematically assess all the activities that can be undertaken by a rural school in a rural school 
- centric strategy, which could include the following: institutionalization of the multi-
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development; reward for the multi-dimensional job that the rural school teacher performs; development and 
application of a rural school curriculum that will take advantage of the positive features that such a school has; wide 
application of ICT and innovative educational methods; evaluation of the educational quality offered by a rural 
school. 
A rural-school-centric strategy is expected to upgrade educational quality in rural schools, hence to work directly 
not only towards the implementation of equal educational opportunities for all, but also towards the development of 
an alternative paradigm in education (Williams, P., M., 2002).   
3.  
The European Union faces a considerable number of interlinked challenges in the early 21st century, including the 
economic and social consequences of the global financial crisis, climate change, declining water and energy 
resources, shrinking biodiversity, threats to food security and health risks.  
Education for sustainable development (ESD) in a lifelong learning perspective is essential for the achievement of 
a sustainable society and is therefore desirable at all levels of formal education and training, as well as in non-formal 
and informal learning. ESD has an important contribution to make to the successful implementation of both the EU 
Strategy for Sustainable Development and the new Europe 2020 strategy. ESD fundamentally concerns the way we 
think about our complex world and the way we behave. It promotes values, principles and practices that help people 
respond effectively and confidently to current and new challenges. It therefore has implications for education and 
training at all levels which may go beyond simply including sustainable development as another subject in the 
curriculum. 
ESD should be built on value-based and interdisciplinary learning which promotes systems thinking and teaching, 
and which develops new knowledge, skills and attitudes. It should emphasize creative thinking, innovation and the 
long-term perspective, particularly our responsibility towards future generations. ESD is not a stand-alone subject, 
but more a set of underlying principles and values such as justice, equity, tolerance, sufficiency and responsibility to 
be conveyed more transversally. ESD can also play a role in developing the competences required to enhance 
employability. Since skills relating to sustainable development are best acquired through personal experiences, the 
learning process should be oriented as far as possible towards inclusive learning, action and motivation.  
Investing efficiently in high quality, modernized and reformed education and training is urgent because it will 
both lay the foundations for Europe's long-term prosperity and also, by providing people with more and better skills 
and competences, help to respond in the short-term to the effects of the crisis. The redeemable result of such a policy 
wood be improving the responsiveness of education and training systems to new demands and trends, in order to 
better meet the skills needs of the labor market and the social and cultural challenges of a globalised world. 
3.1. Case study  ROMANIA 
In Romania the following areas will need particular effort: 
levels of early school leaving, low participation in lifelong learning by older and low-skilled workers, poor skill 
achievement among migrants cause concern in most countries, particularly taking into account that the labor market 
in a knowledge-based economy will demand ever higher skill levels from a shrinking work force; 
-primary education, qualification 
frameworks and the validation of non-formal and informal learning. However, innovative learning partnerships and 
sustainable funding for high quality, efficient and equitable education and training3 still elude many countries, the 
more so as the growth of investment appears to have slowed; 
ole in 
boosting jobs and growth, so it becomes of crucial importance to promote excellence in higher education and 
 
3 Commission Communication "Efficiency and Equity in European education and training system" COM (2006) 
481. 
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university - business partnerships and to ensure that all sectors of education and training play their full role in 
promoting creativity and innovation. 
All these can be achieved by taking appropriate measures at the relevant level of responsibility (local, regional or 
national) in order to encourage the further development and implementation of ESD and its integration into the 
education and training system at all levels, in non-formal and informal learning just as in formal learning. In 
particular, these measures may include:  
(a) Ensuring that policy, regulatory, institutional and operational frameworks support ESD, and in particular that: 
ESD bec
development; interdisciplinary and cross-curricular approaches are developed and implemented at all levels of 
education to address the challenges o -
supported, including by removing barriers to institutions which are pursuing the sustainable use of their resources.  
(b) Equipping teachers, trainers, school staff and school leaders with the awareness, knowledge and competences 
required to promote and include the principles underlying ESD in their approaches to teaching and management, 
particularly by: raising awareness among teachers, trainers and school leaders at all levels of education and training 
of the importance of ESD, and of the benefits of using this as a particularly useful tool in promoting transversal key 
competences; ensuring that teachers and trainers are adequately equipped to teach complex issues linked to ESD, 
through initial education as well as in-service training, and providing them with appropriate and up-to-date tools and 
learning materials for ESD; encouraging multi-and interdisciplinary cooperation between teachers in the same 
establishment to promote teaching and learning on cross-cutting ESD issues; promoting networking, including online 
networking, among teachers in different establishments to ensure the continued development of, and exchange of 
new ideas on, ESD; fostering cooperation with  and the greater participation of  parents, the local community 
and all the other relevant stakeholders. 
4. Conclusions: 
Lifelong Learning can reduce gaps between rural and urban communities by empowering vulnerable rural 
individuals and their families to: gain knowledge, create their own self-directed learning process, self-organize to 
solve problems of marketing their products and food security, improve their living conditions, and increase their 
freedoms and independence from government support. A special Programme designed to facilitate the process would 
involve four key partners:  
 Farmers.  association should create their own vision of development for their village.  
 Learning institutions. A consortium of learning institutions brings together expertise in agriculture, veterinary 
science, open learning and technology, serving as an information resource for farmers.  
 Information and communications technologies (ICT) kiosks. These commercial ICT kiosks link the farmers to this 
consortium and also provide other useful information such as weather forecasts. The centers facilitate the transfer 
of information from scientific and research institutions to rural farmers.  
 Banks. Commercial banks are encouraged to provide loans to farmers who have increased their knowledge, 
capacity and productivity thanks to information from the consortium and ICT kiosks.  
Achieving the two EU headline targets in education and training, i.e. reducing the share of early school leavers to 
less than 10 %, and increasing the proportion of 30-34 year olds having completed tertiary or equivalent education to 
at least 40 %, will have a positive effect on jobs and growth. Moreover, measures taken in the education and training 
sector will contribute to achieving the targets in other areas, such as increasing employment rates, promoting 
research and development, reducing poverty and economic gaps between rural and urban areas. 
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